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1.1. ABSTRACT

he concept of social exclusion emerged to broaden the analysis of poverty, trying to

understand it highlighting the contextual dimension and being more useful for

cross-country comparisons (Jones & Smyth, 1999). Levitas and colleagues’ (2007)
social exclusion definition is considered for this thesis, pointing out its complexity,
multidimensionality, the lack of resources, the inability to participate in activities and having
relationships the same as the rest of the society and the effects that being excluded can have
on people’s quality of life and the cohesion of the society as a whole.

The study of well-being from the quality of life paradigm and from positive psychology later
on, is founded on two traditions: the hedonic and the eudaimonic. The eudaimonic tradition is
concerned with living well and realizing one’s human potential as opposed to an outcome or
a psychological state and it is focused on psychological well-being (PWB) (Deci & Ryan,
2008). Distinguishing it from the hedonic tradition, which generally focuses on the presence
of positive affect, the absence of negative affect and the degree of satisfaction with one’s own
life, studied through subjective well-being (SWB) (Ryan & Deci, 2001).

Social scientists have intensely debated the link between poverty and SWB with children.
There is no significant relationship between children’s SWB and child poverty when the
latter was reported by adults (Knies, 2011; Rees et al., 2012). However, when poverty was
reported by children and adolescents, it was more strongly related to low SWB than it was to
high SWB (Main & Bradshaw, 2012). It is important therefore to understand that child-
reported poverty measures capture some of the information that is missed when income-

focused and adult-derived measures are utilised (Main, 2014).

Children’s and adolescents’ SWB and the subjective concept of child poverty - and
consequently the social exclusion concept - have common roots: the Social Indicators and the
Child Indicators Movements. However, when it comes to the relationship between
eudaimonic well-being, poverty and social exclusion, no information has been found so far
despite the fact that recent studies have examined the protective benefits of eudaimonic well-
being in the context of social inequality.

There is a lack of information about social exclusion and eudaimonic well-being from a

children’s and adolescents’ point of view. With both affecting their lives to large extent, it



should be necessary to better understand what they mean from children’s and adolescents’

perspective and to know a better a method of assessment.

The arguments presented in this thesis defend the importance of studying the social exclusion
factors that can hinder and diminish the probabilities for experiencing living well as
understood from an eudaimonic sense and from a child-centric perspective, this being a novel

contribution of the work done.

Accordingly, the main objective of this thesis is to explore eudaimonic (psychological) well-
being and social exclusion from children’s and adolescents’ perspective and the associations
between these constructs and with other related ones such as hedonic (subjective) well-being.
This is more concretely detailed in the following specific aims: 1) To operationalise child
social exclusion in empirical research using data from children and to evaluate how the
instrument developed works in different countries, this including, among others, well-being
indicators; 2) To explore the relationship between children’s PWB and social exclusion
indicators in different countries; 3) To explore and understand which aspects contribute most
to achieving full satisfaction in life from the adolescents’ point of view, as well as to explore
its relationship with subjective and psychological well-being, measured using different
instruments; and 4) To explore three dimensions (life goals, autonomy and positive relations
with others) for adolescent’s eudaimonic living and their relationship with different levels of
SWB.

This is a doctoral thesis developed through publications, and each publication faces one of
the aforementioned specific aims. The findings put into evidence the contribution of all of
them to respond to the main objective and the need to use different types of methodologies.
The data used comes from two projects: the international project Children’s Worlds and a
regional project carried out in Girona province (Catalonia, north-east of Spain). The first and
the second publications use data from 16 countries (15 in the second one) and the sample
used is formed by a total of 19,212 children who answered a questionnaire. Almost half of
them are boys (48.8%) with some variations among countries, and the mean age is 12.02
years-old (SD = 0.610) for the pooled sample. The third and fourth publications use the
regional data: a total of 940 participants from 16 educational centres aged between 9 and 17
answered the questionnaires (44.1% were boys and 55.9% girls), and 100 of them
participated in a focus group over two consecutive years. A composite index was calculated
with scores from three psychometric scales to classify participants into higher and lower
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SWB levels for the qualitative stage. The third publication analyses quantitative data and the

last one uses a mixed methods approach.

The first study entitled Child social exclusion is one of the first attempts to operationalise
social exclusion for children. The study used the domains of the Bristol Social Exclusion
Matrix (B-Sem: Levitas et al., 2007) as a theoretical base to build an instrument using
children’s opinions and perceptions with the aim of comparing child social exclusion across
countries. The social exclusion indicators have been summarised into 3 domains (material
and economic resources, participation and quality of life) and 7 sub-domains, including well-
being indicators, among others.

The second study Child psychological well-being and its associations with material
deprivation and type of home explores the relationship between PWB and two social
exclusion indicators. The results of the article show that child material deprivation and the
fact of not living with the family are more strongly related to ‘low PWB’ than the absence of
material deprivation and living with the family are for *high PWB’. Therefore, the contexts
(concerning deprivation and households) in which children live seem to strongly influence
their PWB.

The third study What aspects are important to adolescents to achieve full satisfaction in
life? analyses which aspects are considered important for achieving full satisfaction in life
(AFSL) and the relationship between them and subjective and psychological well-being
measured through psychometric scales. The AFSLs that were considered as most important
for the students were being happy, having a good time, having new experiences and feeling
that | make other people happy. The AFSLs that were considered to be most important were
not necessarily those that contribute most to explaining SWB and PWB. Appreciating the
small things in life is the AFSL that contributes to explaining all the psychometric
instruments used in the study (the Overall Life Satisfaction scale, the Happiness with Overall
Life scale, the Personal Well-being Index, the Satisfaction With Life Scale and the Brief
Multidimensional Student’s Life Satisfaction Scale), and feeling that | am a fair and honest
person also contributes to explaining all the instruments except the Overall Life Satisfaction

scale.

The fourth study entitled The use of mixed methods to study in depth adolescents’
perceptions and assessment of their autonomy, life goals and positive relations with

others analyses three important dimensions for the adolescent’s eudaimonic living and their

4



relationship with SWB. The results put into evidence the relevance of these 3 PWB
dimensions reported by adolescents themselves. The differences found between the groups
with higher and lower SWB mean scores are statistically significant in almost all
comparisons and for all three eudaimonic dimensions. Results suggest the existence of a link
between hedonic and eudaimonic traditions (Ryan & Deci, 2001): adolescents with the
highest levels of SWB also displayed higher scores in the variables related with these 3
dimensions and, in contrast, participants with the lowest levels of SWB also displayed lower

scores in these dimensions.

The results help in knowing what aspects decision makers should take into account in order
to prevent child social exclusion and to improve their well-being through policies. Children
and adolescents in this study are reporting an interesting and alternative point of view to the
policies made from an adult-centric view to tackle poverty and social exclusion. Policy
makers should include their opinions in the decision making process. For example, it is
known from children that they have a higher risk of social exclusion if they are not satisfied
with the place or area where they live or if they are not participating in organised leisure time

activities. Both of these aspects can be acknowledged and improved through social policies.

To conclude, the results leave a challenging mission on the table. Social exclusion and
eudaimonic well-being cannot be reduced to a single number. However, if the aim is to keep
track of the progress made in reducing social exclusion and increasing eudaimonic well-

being, an assessment of them is needed, this thesis is providing tools on how to do that.

Keywords: social exclusion, eudaimonic well-being, subjective well-being, children,

adolescents.
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1.2. RESUM

| concepte d'exclusid social va sorgir per ampliar I'analisi de la pobresa, intentant

entendre el concepte tot destacant la dimensid contextual i fent-la més util per a les

comparacions entre paisos (Jones & Smyth, 1999). Per a la present tesi doctoral, es
considera la definicio d'exclusio social de Levitas et al. (2007) que destaca la complexitat i
multidimensionalitat del concepte, la manca de recursos i la incapacitat per participar en
activitats i relacions com la resta de la societat, i també els efectes que I’exclusié pot tenir
sobre la qualitat de vida de les persones i la cohesio de la societat en general.

L'estudi del benestar des del paradigma de la qualitat de vida i, mes tard, de la psicologia
positiva es basa en dues tradicions: I'nedonisme i I'eudaimonia. La tradicid eudaimonica fa
referéncia al viure bé i la realitzacié del potencial huma enlloc d'un resultat o un estat
psicologic, i se centra en I’estudi del benestar psicologic (PWB) (Deci & Ryan, 2008);
distingint-lo de la tradici0 hedonica, que generalment es centra en la preséncia d’afectes
positius, I'abséncia d'afectes negatius i el grau de satisfaccio amb la vida, i s’estudia a través
del benestar subjectiu (SWB) (Ryan & Deci, 2001).

Els cientifics socials han debatut intensament el vincle entre la pobresa infantil i el SWB. La
relacié entre ambdds conceptes no és significativa quan es mesuren a través de les opinions
dels adults (Knies, 2011; Rees et al., 2012). En canvi, si que trobem relacié entre un baix
nivell de SWB i la manca de recursos materials quan es pregunta als infants i adolescents
(Main & Bradshaw, 2012). Es important entendre que la pobresa mesurada tenint en compte
els infants i adolescents permet obtenir una informacié que no tenim quan avaluem la pobresa
infantil a través d’opinions adultes o considerant només els ingressos economics (Main,
2014).

ElI SWB dels nens i adolescents i el concepte subjectiu de pobresa infantil - i en
conseqliencia, el concepte d'exclusié social - tenen arrels comunes: el moviment dels
indicadors socials i dels indicadors infantils. No obstant aix0, quan es tracta del benestar
eudaimonic i de la pobresa i I'exclusi6 social, no s’ha trobat encara informacié sobre la seva
relacid. Tanmateix, recentment s'han estudiat els beneficis protectors del benestar eudaimonic

en el context de la desigualtat social.



Ens trobem amb un buit d’informacid sobre I’exclusio social i el benestar eudaimonic des de
la perspectiva dels infants i adolescents. Essent dos constructes que afecten a les seves vides,

és necessari estudiar-los des del seu punt de vista per aprendre millors maneres d’avaluar-los.

Els arguments presentats en aquesta tesi doctoral defensen la importancia d’estudiar els
factors d’exclusié social que poden dificultar i disminuir les probabilitats d’experimentar el
viure bé entes des d’un sentit eudaimonic i des de la perspectiva dels infants, resultant una

contribucié innovadora del treball realitzat.

En consequiencia, I’objectiu principal de la tesi és explorar el benestar eudaimonic
(psicologic) i I’exclusio social des de la perspectiva dels infants i els adolescents, i les
associacions entre aquests constructes i d’altres relacionats, com ara el benestar hedonic
(subjectiu). Aixo es detalla de forma més concreta en els segiients objectius especifics: 1)
Operacionalitzar I'exclusié social infantil en la recerca empirica utilitzant dades d’infants i
avaluar com funciona Il'instrument desenvolupat en diferents paisos, incloent, entre d'altres,
indicadors de benestar; 2) Explorar la relacié entre el PWB infantil i els indicadors d'exclusid
social en diferents paisos; 3) Explorar i comprendre quins aspectes contribueixen a assolir
una vida plenament satisfactoria des del punt de vista dels adolescents, aixi com explorar la
seva relacié amb el benestar subjectiu i psicologic, mesurat a traves de diferents instruments;
i 4) Explorar tres dimensions (objectius vitals, autonomia i relacions positives amb els altres)

de la vida eudaimonica en I’adolescéncia i la seva relacié amb els diferents nivells de SWB.

Tractant-se d’una tesi doctoral desenvolupada a través de publicacions, cada publicacié té
com a repte un dels objectius especifics esmentats. Els resultats posen en evidencia la
contribucio de tots ells per respondre a I'objectiu principal i la necessitat d'utilitzar diferents
tipus de metodologies. Les dades emprades provenen de dos projectes: el projecte
internacional Children’s Worlds i un projecte regional dut a terme a la provincia de Girona
(Catalunya, nord-est d'Espanya). La primera i segona publicacio utilitzen dades de 16 paisos
(15 a la segona) i la mostra utilitzada esta formada per un total de 19.212 infants que van
respondre el questionari. Un 48,8% sén nens i el 52,2% nenes i I'edat mitjana és de 12,02
anys (DS = 0,610). EIl tercer i quart article utilitzen les dades regionals: un total de 940
participants de 16 centres educatius d'entre 9 i 17 anys van respondre als guestionaris (44,1%
nois i 55,9% noies), i 100 d'ells van participar en un focus group durant dos anys consecutius.
Amb les puntuacions de tres escales psicomeétriques es va calcular un index per classificar els

participants en dos grups per a la fase qualitativa: el grup amb puntuacions més altes en
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SWAB, i el de puntuacions més baixes. La tercera publicacio analitza les dades quantitatives i

I'tltima utilitza una metodologia mixta.

El primer article porta per titol Child social exclusion [Exclusié social infantil] i es tracta
d’un primer intent per avaluar I’exclusio social infantil. L’estudi utilitza les dimensions de la
Bristol Social Exclusion Matrix (B-Sem: Levitas et al., 2007) com a base teorica per
desenvolupar un instrument partint de les opinions i percepcions dels infants amb I’objectiu
de comparar I’exclusié social en diferents paisos. Els indicadors d’exclusio social han estat
resumits en 3 dimensions (recursos materials i economics, participacio i qualitat de vida) i 7

sub-dimensions, entre les quals s’inclouen indicadors de benestar.

El segon estudi Child psychological well-being and its associations with material
deprivation and type of home [Benestar psicologic infantil i la seva associacio amb la
privacio material i la tipologia de llar] explora la relacié entre el PWB i dos indicadors
d’exclusio social. Els resultats de I’article mostren que la manca de recursos materials dels
infants i el fet de no viure amb la propia familia estan fortament relacionats amb un baix
nivell de PWB. Per tant, els contextos (considerant la tipologia de llar i els recursos

materials) en els quals viu I’infant influencien el seu PWB.

El tercer estudi What aspects are important to adolescents to achieve full satisfaction in
life? [Quins aspectes son importants pels adolescents per aconseguir una vida plenament
satisfactoria?] analitza els aspectes que es consideren importants per aconseguir una vida
plenament satisfactoria i la relacié entre ells i el benestar subjectiu i psicologic, avaluat
mitjancant escales psicomeétriques. Els aspectes que els participants consideren més
importants eren ser felig, passar-ho bé, tenir noves experiéncies i sentir que faig feli¢ als
altres. Els aspectes que es consideren més importants no son necessariament els que més
contribueixen a explicar el SWB i el PWB. Apreciar les coses petites de la vida és l'aspecte
que contribueix a explicar tots els instruments psicometrics utilitzats en I'estudi (Overall Life
Satisfaction scale, Happiness with Overall Life scale, Personal Well-being Index, Satisfaction
With Life Scale i Brief Multidimensional Student’s Life Satisfaction Scale), i sentir que séc
una persona justa i honesta també contribueix a explicar tots els instruments excepte la

Overall Life Satisfaction scale.

El quart article titulat The use of mixed methods to study in depth adolescents’ perceptions

and assessment of their autonomy, life goals and positive relations with others [L’Us de la



metodologia mixta per analitzar en profunditat les percepcions i avaluacions dels adolescents
de la seva autonomia, objectius vitals i relacions positives amb els altres] analitza tres
dimensions importants per al benestar eudaimonic dels adolescents i la seva relacié amb el
SWB. Els participants d’aquest estudi subratllen la rellevancia d’aquestes tres dimensions
segons els mateixos adolescents. Les diferencies entre els grups amb les puntuacions mes
altes i més baixes en SWB son estadisticament significatives en gairebé totes les
comparacions i per a les tres dimensions. Els resultats suggereixen I’existencia d’una relacié
entre les tradicions hedonica i eudaimonica (Ryan & Deci, 2001): els adolescents amb
puntuacions més altes en SWB també presenten puntuacions més altes en les variables
relacionades amb les 3 dimensions. Pel contrari els participants amb les puntuacions més

baixes en SWB presenten puntuacions baixes en les tres dimensions.

Els resultats ajuden a coneixer quins aspectes haurien de tenir en compte els responsables de
la presa de decisions per evitar I'exclusié social dels infants i adolescents i millorar el seu
benestar a través de politiques socials. Els participants als estudis d'aquesta tesi presenten un
punt de vista interessant i alternatiu a les politiques elaborades d’una perspectiva adulta per
afrontar la pobresa i I'exclusié social. Els responsables politics haurien d'incloure les opinions
dels més joves en el procés de presa de decisions. Per exemple, sabem que els infants i
adolescents presenten un risc d'exclusio social més alt si no estan satisfets amb el lloc on
viuen o si no participen en activitats d'oci. Aquests aspectes es poden reconéixer i millorar a

través de les politiques socials.

En conclusio, els resultats deixen un repte encoratjador damunt la taula. L'exclusio social i el
benestar eudaimonic no es poden reduir a un sol nimero. Tanmateix, si I'objectiu és fer un
seguiment dels progressos realitzats en la reduccid de I'exclusié social i l'augment del
benestar eudaimonic, cal fer-ne una avaluacid, i aquesta tesi proporciona un conjunt d’eines

per fer-ho.

Paraules clau: exclusid social, benestar eudaimonic, benestar subjectiu, nens, adolescents.
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1.3. RESUMEN

| concepto de exclusion social surgié para ampliar el analisis de la pobreza,
intentando entender el concepto, destacando su dimension contextual y haciéndola
mas atil para las comparaciones entre paises (Jones & Smyth, 1999). Para la
presente tesis doctoral, se considera la definicion de exclusion social de Levitas et al. (2007)
que destaca la complejidad y multidimensionalidad del concepto, la falta de recursos y la
incapacidad para participar en actividades y relaciones como el resto de la sociedad, asi como
los efectos que la exclusion puede tener sobre la calidad de vida de las personas y la cohesion

de la sociedad en general.

El estudio del bienestar desde el paradigma de la calidad de vida, y de la psicologia positiva
més tarde, se basa en dos tradiciones: el hedonismo y la eudaimonia. La tradicion
eudaimonica hace referencia al vivir bien y a la realizacion del potencial humano en lugar de
un resultado o un estado psicologico, y se centra en el estudio del bienestar psicoldgico
(PWB) (Deci & Ryan, 2008); distinguiéndolo de la tradicion heddnica, que generalmente se
centra en la presencia de afectos positivos, la ausencia de afectos negativos y el grado de
satisfaccion con la vida, y que se estudia a traves del bienestar subjetivo (SWB) (Ryan &
Deci, 2001).

Los cientificos sociales han debatido intensamente el vinculo entre la pobreza infantil y el
SWAB. La relacion entre ambos conceptos no es significativa cuando se miden a través de las
opiniones de los adultos (Knies, 2011; Rees et al., 2012). En cambio, si que encontramos
relacion entre un bajo nivel de SWB vy la falta de recursos materiales cuando se pregunta a los
nifios y adolescentes (Main & Bradshaw, 2012). Es importante pues entender que la pobreza
infantil medida teniendo en cuenta los nifios y adolescentes se obtiene una informacién que
no tenemos cuando la evaluamos a través de opiniones adultas o considerando solamente los

ingresos economicos (Main, 2014).

El SWB de los nifios y adolescentes y el concepto subjetivo de pobreza infantil - y en
consecuencia, el concepto de exclusién social - tienen raices comunes: el movimiento de los
indicadores sociales y de los indicadores infantiles. No obstante, cuando se trata del bienestar
eudaimonico y la pobreza y la exclusion social, no se ha encontrado aun informacion sobre su
relacion. Sin embargo, recientemente se han estudiado los beneficios protectores del bienestar

eudaimonico en el contexto de la desigualdad social.
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Nos encontramos con un vacio de informacion sobre la exclusion social y el bienestar
eudaimonico considerandolos desde la perspectiva de los nifios y adolescentes. Siendo éstos
dos constructos que afectan a sus vidas, es necesario estudiarlos desde su punto de vista para

aprender mejores maneras de evaluarlos y entenderlos.

Los argumentos presentados en esta tesis doctoral defienden la importancia de estudiar los
factores de la exclusion social que pueden dificultar y disminuir las probabilidades de
experimentar el vivir bien entendido desde un sentido eudemonico y des de la perspectiva de

los nifios, siendo ésta una contribucién innovadora del trabajo realizado.

En consecuencia, el objetivo principal de la tesis es explorar el bienestar eudaimoénico
(psicologico) y la exclusion social desde la perspectiva de los nifios y los adolescentes, y las
asociaciones entre estos constructos y otros relacionados como el bienestar hedonico
(subjetivo). Esto se detalla en los siguientes objetivos especificos: 1) Operacionalizar la
exclusion social infantil en la investigacion empirica utilizando datos de nifios y evaluar
cémo funciona el instrumento en diferentes paises, incluyendo indicadores de bienestar, entre
otros; 2) Explorar la relacion entre el PWB infantil e indicadores de exclusion social en
diferentes paises; 3) Explorar y comprender qué aspectos contribuyen a alcanzar una vida
plenamente satisfactoria desde el punto de vista de los adolescentes, asi como explorar su
relacion con el bienestar subjetivo y psicolégico, evaluado a través de diferentes
instrumentos; y 4) Explorar tres dimensiones (objetivos vitales, autonomia y relaciones
positivas con los demas) para la vida eudaimonica de los adolescentes y su relacién con los

diferentes niveles de SWB.

Al tratarse de una tesis doctoral desarrollada a través de publicaciones, cada articulo
cientifico da respuesta a uno de los objetivos especificos mencionados. Los resultados ponen
en evidencia la contribucién de todos ellos para responder al objetivo principal y la necesidad
de utilizar diferentes tipos de metodologias. Los datos utilizados provienen de dos proyectos:
el proyecto internacional Children's Worlds y un proyecto regional llevado a cabo en la
provincia de Gerona (Cataluiia, noreste de Espafia). La primera y segunda publicaciones
utilizan datos de 16 paises (15 en la segunda) y la muestra utilizada esta formada por un total
de 19.212 nifios que respondieron el cuestionario. Un 48,8% son nifios y 52,2% son nifias y la
edad media es de 12,02 afios (SD = 0,610). La tercera y cuarta publicaciones utilizan los
datos regionales: un total de 940 participantes de 16 centros educativos de entre 9 y 17 afios
respondieron a los cuestionarios (44,1% chicos y 55,9% chicas), de los cuales 100

SOCIAL EXCLUSION AND EUDAIMONIC WELL-BEING: A CHILDREN’S PERSPECTIVE N



participaron en un focus grup durante dos afios consecutivos. Con las puntuaciones de tres
escalas psicométricas se calcul6 un indice para clasificar los participantes en dos grupos para
la fase cualitativa: el grupo con puntuaciones més altas en SWB, y el de puntuaciones mas
bajas. La tercera publicacion analiza los datos cuantitativos y la udltima utiliza una

metodologia mixta.

El primer articulo lleva por titulo Child social exclusion [Exclusion social infantil] y se trata
de un primer intento para evaluar la exclusion social infantil. El estudio utiliza las
dimensiones de la Bristol Social Exclusion Matrix (B-Sem: Levitas et al., 2007) como base
teorica para desarrollar un instrumento utilizando las opiniones y percepciones de los nifios y
nifias con el objetivo de comparar la exclusion social en diferentes paises. Los indicadores de
exclusion social han sido resumidos en 3 dimensiones (recursos materiales y econémicos,
participacion y calidad de vida) y 7 sub-dimensiones, incluyendo indicadores de bienestar

entre otros.

El segundo estudio Child psychological well-being and its associations with material
deprivation and type of home [Bienestar psicoldgico infantil y su asociacion con la privacion
material y la tipologia de hogar] explora la relacion entre el PWB y dos indicadores de
exclusion social. Los resultados del articulo muestran que la falta de recursos materiales de
los nifios y el hecho de no vivir con la propia familia estan fuertemente relacionados con un
bajo nivel de PWB. Por lo tanto, los contextos (considerando la tipologia de hogar y los

recursos materiales) en los que vive el nifio influencian a su PWB.

El tercer estudio What aspects are important to adolescents to achieve full satisfaction in
life? [¢Qué aspectos son importantes para los adolescentes para lograr una vida plenamente
satisfactoria?] analiza los aspectos que se consideran importantes para lograr unavida
plenamente satisfactoria y la relacion entre ellos y el bienestar subjetivo y psicolégico
evaluado a traves de escalas psicométricas. Los aspectos que los participantes consideran mas
importantes son ser feliz, pasarlo bien, tener nuevas experiencias y sentir que hago feliz a los
demds. Los aspectos que se consideran mas importantes no son necesariamente los que mas
contribuyen a explicar el SWB y el PWB. Apreciar las cosas pequefias de la vida es el
aspecto que contribuye a explicar todos los instrumentos psicométricos utilizados en el
estudio (Overall Life Satisfaction scale, Happiness with Overall Life scale, Personal Well-

being Index, Satisfaction With Life Scale y Brief Multidimensional Student's Life
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Satisfaction Scale), y sentir que soy una persona justa y honesta, también contribuye a

explicar todos los instrumentos excepto la Overall Life Satisfaction.

El cuarto articulo titulado The use of mixed methods to study in depth adolescents’
perceptions and assessment of their autonomy, life goals and positive relations with others
[El uso de la metodologia mixta para analizar en profundidad las percepciones y evaluaciones
de su autonomia, objetivos vitales y relaciones positivas con los demas] analiza tres
dimensiones importantes para el bienestar eudaiménico de los adolescentes y su relacion con
el SWB. Los resultados evidencian la relevancia de estas dimensiones seguin los propios
adolescentes. Las diferencias entre los grupos con las puntuaciones mas altas y mas bajas en
SWB son estadisticamente significativas en casi todas las comparaciones y para todas las
dimensiones. Los resultados sugieren la existencia de un vinculo entre las tradiciones
hedodnica y eudaimoénica (Ryan & Deci, 2001): los adolescentes con puntuaciones mas altas
en SWB también presentan puntuaciones mas altas en las variables relacionadas con las 3
dimensiones. Por el contrario los participantes con las menores puntuaciones en SWB

presentan puntuaciones bajas en las tres dimensiones.

Los resultados ayudan a conocer qué aspectos deben tener en cuenta los responsables de la
toma de decisiones para evitar la exclusion social de los nifios y adolescentes y mejorar su
bienestar a traves de las politicas sociales. Los nifios y adolescentes de esta tesis presentan un
punto de vista interesante y alternativo a las politicas elaboradas desde la perspectiva adulta
para afrontar la pobreza y la exclusién social. Los responsables politicos deberian incluir las
opiniones de los mas jovenes en el proceso de toma de decisiones. Por ejemplo, sabemos que
los nifios y adolescentes presentan un riesgo de exclusion social mas alto si no estan
satisfechos con el lugar donde viven o si no participan en actividades de ocio. Ambos
aspectos se pueden reconocer y mejorar a través de las politicas sociales.

En conclusion, los resultados dejan un reto alentador sobre la mesa. La exclusion social y el
bienestar eudaimonico no se pueden reducir a un sélo nimero. Sin embargo, si el objetivo es
hacer un seguimiento de los progresos realizados en la reduccion de la exclusion social y el
aumento del bienestar eudaimonico, hay que hacer una evaluacion, y esta tesis proporciona

las herramientas para poder hacerlo.

Palabras clave: exclusion social, bienestar eudaimonico, bienestar subjetivo, nifios,

adolescentes.
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2. INTRODUCTION
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his doctoral thesis has been elaborated in the context of the ERIDIQV: the research
team on Childhood, Adolescence, Children’s Rights and their Quality of Life from
the University of Girona. The research presented was jointly supported by the
Ministry of Economy and Competitiveness (MINECO) of the Spanish Government through a
grant. The purpose of the funding involved collaborating with the research team, specially
helping with the design, data collection, analysis and divulgation of the results of the two
main projects, a regional and an international one, conducted by the team. The thesis is a
compendium of four publications, two already published and two sent to the journals. The
four papers are the main part of the thesis. All publications used data from the ERIDIQV’s

projects.
The work is organised into seven sections.

Following a brief introduction, the third chapter, the theoretical background, is divided in
three parts. The first part provides an overview of literature on conceptualisations of poverty
and social exclusion. The second part details the theoretical and empirical background to the
well-being research, distinguishing the hedonic and the eudaimonic dimensions and their
differences and overlaps. Chapter 3 also includes a third part where the link between social
exclusion and well-being is presented. The aim of this chapter is to assess the evidence for

the need for this doctoral thesis and set the scene for the work presented in what follows.

Our own approach and the perspective within we situate ourselves, the justification of the
study and the objectives are presented in the fourth chapter.

In the fifth chapter we give a description of the two projects in which we find the four studies
that were carried out, including sampling, instruments, procedure and analysis. Whilst the
two projects and the methodology used are presented in this chapter, specific details of

methods are found in each publication in the sixth chapter.

Chapter 6 includes the four papers as main findings of the doctoral thesis. Two of the papers,
already published, have comments from the reviewers and includes our responses to show the
procedure followed.

Lastly, this is followed by chapter 7 with our discussion and conclusions. This chapter
concludes the thesis providing a summary of the main discussions, details of limitations of

this work and implications for future research.
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3. THEORETICAL BACKGROUND
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3.1. FROM POVERTY AND DEPRIVATION TO SOCIAL
EXCLUSION

3.1.1. POVERTY

owadays, poverty could be defined as:

“A complex and multidimensional situation that is characterized not only by

observable features of some individuals in relation to income opportunities,

education, or health but also by a higher risk of suffering adverse conditions
and to recover worse from them than other people in society” (Goerlich, 2014, p.
4,977).

Goerlich’s definition is one amongst dozens. However, poverty has not always been
understood in that way. In 1960s, there were some authors who affirmed that poverty was a
valuable judgement which was not possible to verify or demonstrate, because “poverty, like
beauty, lies in the eye of the beholder” (Orshansky, 1969, p.37). Luckily, since this
outrageous sentence, significant theoretical advances have been made in poverty research,
and it has been proved that poverty is a social fact within all cultures (Gordon & Spicker,
1999).

Deprivation is a concept that has always been at the centre of the conceptualization of
poverty, defining deprived as “prevented from possessing or enjoying the necessities of life
leading to a damaging lack of basic material and cultural benefits” (Whelan & Nolan, 2014,
p.1,575). Traditionally, absolute poverty lines such as household income have been used for
measuring and monitoring poverty. However, awareness of monetary measures’ limitations
brought the field more interest in non-monetary and deprivation based assessments, and
poverty definitions started changing and pointing out the relative dimension of poverty and
the multidimensionality of the concept. Deprivation is concerned with what it is like to be
poor, not only with identifying who is or who is not poor because of their income (Whelan &
Nolan, 2014).

Some poverty definitions have had political repercussions with an impact on the poverty
reduction strategies chosen by policymakers. For instance, in 1984, the Council of the

European Union defined poor people as:
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“Persons, families and groups of persons whose resources (material, cultural and social)
are so limited as to exclude them from the minimum acceptable way of life in the

Member States in which they live" (European Economic Community, 1985, p.24).

This definition, even if it is not precise enough, clearly defined poverty in multidimensional
and relative terms. In 1995 at the World Summit for Social Development that took place in
Copenhagen, the definitions of absolute and overall poverty were agreed by 117 countries.

Absolute poverty was defined as:

“A condition characterised by severe deprivation of basic human needs, including food,
safe drinking water, sanitation facilities, health, shelter, education and information. It
depends not only on income but also on access to social services” (World Summit for

Social Development, & United Nations, 1995, chapter II).

For policy purposes, this definition sees poverty in terms of minimum acceptable standards of
living within the society where the person lives. The United Nations (UN) also went further

and recognised other factors that could contribute to being poor:

“Lack of income and productive resources to ensure sustainable livelihoods; hunger and
malnutrition; ill health; limited or lack of access to education and other basic services;
increased morbidity and mortality from illness; homelessness and inadequate housing;
unsafe environments and social discrimination and exclusion. It is also characterised by
lack of participation in decision making and in civil, social and cultural life. It occurs in
all countries: as mass poverty in many developing countries, pockets of poverty amid
wealth in developed countries, loss of livelihoods as a result of economic recession,
sudden poverty as a result of disaster or conflict, the poverty of low-wage workers, and
the utter destitution of people who fall outside family support systems, social

institutions and safety nets” (United Nations, 1995, chapter II).

The research of one of the most important authors in the field, Peter Townsend, resulted in a
paradigm shift in poverty measurement methodology. His definition of poverty is well-known

among researchers:

“Individuals, families and groups in the population can be said to be in poverty when
they lack the resources to obtain the types of diet, participate in the activities and have
the living conditions and amenities which are customary, or at least widely encouraged

or approved, in the society to which they belong” (Townsend, 1979, p. 31).
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With this definition, Townsend pointed out the importance of the society and the environment
where the individual is living, as well as other variables apart from the resources domain and
living conditions, such as participation. He added that poverty is a dynamic and relative
concept, and the community (local, national or international) where the person lives is
important to determine the fall of resources over time (Townsend, 1962). Townsend was a
pioneer in the research field, using non-monetary indicators of deprivation and developing

the first multi-dimensional deprivation index (1979).

Apart from the traditional and conventional definitions of poverty where the concept is seen
largely in monetary terms (Haughton & Khandker, 2009), another view emerged parallel to
the Townsend’s one: Amartya Sen’s Capability Approach (Sen, 1983). This approach is an
alternative to the standard economic frameworks for thinking about poverty and inequality
and emphasises the role of individual capabilities (Lee, 2014). A lack of those key
capabilities (income, education, health, security, self-confidence, power) in a member of
society makes poverty arise, whereas having those capabilities can help to achieve utility and
human functioning. The author points out that well-being should be assessed in terms of
functionings (beings and doings that the person values and has reason to value) and
capabilities (the combinations of these functionings that can be achieved by the person) (Sen,
1992). This approach proposes moving from “concentrating on the means of living to the
actual opportunities of living” (Sen, 2009, p.233). Hence, Sen (1987, 1992) affirms that
poverty is a capability deprivation and that the standard of life lies in the living and not in
having commodities. Identifying a minimal combination of basic capabilities would be a
good way of measuring poverty (Sen, 1983) but the author refused to recognise a unique list
of capabilities (Sen, 1993) although other authors generated them applying his framework
(see e.g., Alkire, 2002; Alkire & Black, 1997; Clark, 2003; Nussbaum, 1990, 2000). The
Capability Approach goes beyond poverty itself, and is concerned also with well-being in
general (Clark, 2005). The author’s framework is connected with Aristotle’s theory of
eudaimonia and human flourishing (see Nussbaum, 1990), Smith’s (1776) analysis of
necessities and living conditions, and Karl Marx’s (1844, cited in Marx, Engels, Engels,

Marx, & Engels, 1987) studies of human freedom and emancipation, among others.
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3.1.2. SOCIAL EXCLUSION

xcluded people and groups have always existed “for as long as men and women

have lived in communities and have wished to give a meaning to community life”

(Estivill, 2003) but it was not until late 1980s when policymakers and researchers
highlighted the importance of identifying people who lack resources and are unable to
participate in society. Instead of talking about poor people, identifying those being excluded
or experiencing exclusion, became a new trend in the field. Deprivation indicators helped to
classify those socially excluded (Mack & Lansley, 1985), and more extensive sets of
indicators started to be used for British poverty and social exclusion studies (Gordon et al.,
2000).

Lenoir’s (1974) publication of Les exclus was a “milestone in the emergence of social
exclusion as a concept” (Estivill, 2003). The author’s main concern was that one in ten
French people were being economically and socially left out (Estivill, 2003). However, it is
not until 1990s when the concept of social exclusion appeared in the discourse on poverty
and living standards in France (sociale exclusion) and then spread all over Europe (Bradshaw,
2004). It was a concept developed by policymakers, not by social researchers. In England, the
concept arrived after a Tory period when the word poverty was denied and expunged from
official documents, ‘low income’ being the fashionable word that stood in its place. For this
reason social exclusion was initially greeted with suspicion by some social scientists,
especially by Levitas (1998) who published the book The Inclusive Society drawing attention
to the political and ideological baggage that the concept had picked up. She distinguished
between 3 types of discourses of social exclusion: the moral underclass discourse where the
individual was blamed for his or her situation; the social integrationist New Labour or Third
Way discourse where equal influence was for both rights and responsibilities and the solution
for social exclusion was education and employment; and the traditional left redistributive
egalitarian discourse where structural factors and policies were considered the cause of social
exclusion, and redistributive taxation and public expenditure the solution. The last ones
argued that the concept of social exclusion was similar to the social understanding of poverty,
for example Townsend’s definition from 1979 already included resources, community and a
spatial element. The suspicion provoked by Levitas’ book was general in the research arena,
but some early advocates (Room, 1995) argued that the concept of social exclusion expanded
income or expenditure based measures of poverty, to include multi-dimensional disadvantage

and provided a more structural and dynamic perspective.

SOCIAL EXCLUSION AND EUDAIMONIC WELL-BEING: A CHILDREN’S PERSPECTIVE 21



Probably because of the general agreement that poverty is not only about money and
dissatisfaction with income measures of poverty, the need for a new concept emerged and
helped to motivate researchers in moving beyond the traditional analyses and to include the
non-monetary deprivation and the relational dimension of poverty, without being scared of
using the social exclusion concept. Not surprisingly, the European Union (EU) grabbed and
adopted the French concept in contradistinction to poverty, and in 1990, within the Third
European Programme to Combat Poverty, the Observatory on National Policies to Combat
Social Exclusion was created. For the first 3 years it was coordinated by Room and later on
by Robbins. The objective of the Observatory was to study “the efforts of the public
authorities within each member state to combat social exclusion” (Room, 1991, p.4). For the
Observatory, the definition of social exclusion was “first and foremost in relation to the social
rights of citizens” (Room, 1992, p.14), social rights being understood as the right to “a certain
basic standard of living and to participate in the major social and occupational institutions of
the society” (Room, 1992, p.14). At the Lisbon summit in 2000, the European Council
adopted an Open Method of Coordination with the objective to make a decisive impact on the
eradication of poverty and social exclusion by 2010. The first National Action Plans on
Social Inclusion 2001-2003 were published in 2001. Later on, social exclusion and inclusion

became a theme of the EU with poverty and social exclusion targets being set for 2020.

The definition of social exclusion has been widely discussed by many researchers but never
agreed (Levitas, 2006; Micklewright, 2002). Studies make an emphasis on the differences
between social exclusion and other more traditional concepts such as inequality, poverty and
multidimensional deprivation (see e.g., Atkinson, Cantillon, Marlier, & Nolan, 2002; Room,
1995; Sen, 1998). Social exclusion is a relative, multidimensional and dynamic concept
(Bellani & D’Ambrosio, 2014), and that makes it, at the same time, similar but different to
the traditional concepts. The concept of social exclusion has helped to ensure equal
opportunities and to reinforce the importance of basic social rights - access to education,
employment and housing - and other essential resources and services (Bohnke & Silver,
2014).

Levitas et al. (2007) proposed a definition of social exclusion:

“Social exclusion is a complex and multi-dimensional process. It involves the lack or
denial of resources, rights, goods and services, and the inability to participate in the
normal relationships and activities, available to the majority of people in a society,
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whether in economic, social, cultural or political arenas. It affects both the quality of
life of individuals and the equity and cohesion of society as a whole” (Levitas et al,
2007, p.25).

The scientific literature on social exclusion addresses three main themes (Gross-Manos,
2015; Room, 1998): the process and dynamics that produce inequality and that are part of a
disadvantaged life (Levitas, 1998; Room, 1998); the context in which the excluded person
relates to the services and resources provided by the community (Room, 1998; Saunders,
2003); and the inadequate participation and lack of social integration and power that is within
social exclusion (Room, 1998). Atkinson (1998) added the term of agency as an important
element in social exclusion. The author pointed out that a weakness of the poverty and social
exclusion approaches is that there is low emphasis on agency processes as enabling or as
oppressing the socially excluded person. Atkinson noted that actions by people and
institutions have an impact in including or excluding them from the society. However,
analysis of these actions should combine several factors such as geography, mental health,
disability and ethnicity (Redmond, 2014).

3.1.3. MEASURING POVERTY AND SOCIAL EXCLUSION

hy measure poverty and social exclusion? Assessing poverty and social
exclusion is essential if we want to keep track of the work done in attempting
to reduce them. However, it is not as easy as choosing an index. The
instruments used will depend on the definition of the concepts chosen and, at the same time,
will determine the policies required to respond to them. So, there are as many ways of
assessing poverty and social exclusion as there are ways of defining it. However, it is not

impossible to do:

“Since poverty has such clear and damaging effects, it should and can be scientifically
measured. Poverty may be multidimensional, relative and dynamic, but this does not
mean it is impossible to measure” (Gordon & Nandy, 2012, p.63).

Measuring poverty

Measuring poverty involves two steps (Sen, 1976): identifying the criteria to distinguish

between poor and non-poor, usually using poverty lines or thresholds; and aggregating data

SOCIAL EXCLUSION AND EUDAIMONIC WELL-BEING: A CHILDREN’S PERSPECTIVE =~ 23



collected from poor people into an overall indicator of poverty, usually choosing a particular
index or measure. The headcount ratio, the poverty gap and the poverty severity are the most
widely used poverty measures (Alkire & Foster, 2011; Ravallion, 1998). The first identifies
the incidence of poverty, the percentage of population that is poor; the second identifies the
poor shortfall or the depth of poverty, the difference or gap between the poor people’s income
and the poverty line, divided by the poverty line itself; and the third takes into account not
only the distance between or the poverty gap, but also the inequality among the poor. A
common problem when assessing poverty is to identify the best or the correct poverty line or
threshold (Gordon & Pantazis, 1997), therefore poverty will always be conditional to this line

exogenously determined (Goerlich, 2014).

Different types of poverty could divide up the world depending on: 1) the type of base
information used; 2) the scale of reference used to set the thresholds; and 3) the length of
duration of poverty. These types help to decide how to measure poverty. Table 1 seeks to
summarize the information about the types of poverty, organising them for the first two
coordinates presented. Within the third coordinate, the length of duration of poverty, the
concept can be studied in a dynamic dimension, which would be able to detect long-term or
persistent poverty, or in a cross-sectional dimension in a fixed year. According to the
different approaches to poverty, different indices can be used and some of them are presented
in table 1.

Objective and subjective poverty are the two main concepts easily distinguished in the field.
The objective concept of poverty aims to study the phenomena through researcher's direct
observation and using objective measures such as household income. Mostly all authors from
the field agree on two main poverty concepts: absolute and relative poverty. Others add a
third one, for instance Sach (2005) talks about moderate poverty which differentiates slightly
from absolute poverty, considering that poor people have basic needs only barely covered;
and Nandori (2014) pointed out welfare political poverty as an important concept because
many types of public aid are distributed using it. The two main ones -absolute and relative

poverty- are presented in what follows.

24



Table 1. Concepts, measures and indices of poverty

Type of base Scale of Measures Indices
information  reference used
used to set thresholds
Objective Absolute Absolute poverty  Rowntree line (Rowntree, 1901)
and moderate lines $1 per capita a day (World Bank,
2001)
Orshanski line (Orshanski, 1963,
1965)
Relative Relative poverty The Sen Index (Sen, 1976)
lines The Thon Index (Thon, 1979)

Poverty severity index or Family
deprived index (Foster, Greer, &
Thorbecke, 1984)

The Hagenaars Index (Hagenaars,
1987)

TIP poverty curves (Jenkins &
Lambert, 1997)

Subjective Subjective poverty The Subjective Poverty Line (SPL:
lines Kapteyn, van de Geer, & van de

Stadt, 1985)
The Leyden Poverty Line (LPL:
Goedhart, Halberstadt, Kapteyn, &
Van Praag, 1977)
The Deleeck line (CPS: Deleeck &
van den Bosch, 1989)

Multi- Multi-dimensional  The social indicator methodology

dimensional deprivation index  (Gordon & Pantazis, 1997; Mack &
Lansley, 1985; Townsend, 1979)
Multidimensional Poverty Index

(Alkire & Santos, 2010)
Resources deprivation index
(Muffels & Fouarge, 2004)
Poverty and Social Exclusion
survey (PSE: Gordon et al., 2000)

Source: own compilation based on Instituto Nacional de Estadistica (2006) & Michalos (2014).

From the absolute poverty perspective, poor people are lacking the basic needs for survival,
such as safe drinking water, shelter, education or healthcare. The absolute poverty lines, the
criterion and threshold to distinguish poor and non-poor people, are adequate for developing
countries, and the most common one is the “cost of basic needs approach” developed by
Rowntree (1901). The author published the book Poverty about research that took place in his
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native city, York (England), where he interviewed 46,754 people and got information about
their household situation (street, rent, occupants, rooms, sharing water, yards, etc.). His work
might not be considered scientific now and it has been criticised and ridiculed later on.
However, at that time, Rowntree’s analysis of the characteristics of a poor household was
innovative and he affirmed for the first time that poverty was a result of structural factors, not
behavioural (Bradshaw, 2000). Following Rowntree’s framework, Bradshaw (1993)
constructed a list of commodities supported by scientific and behavioural evidence, and then
priced the budget and used it as an income standard and a threshold to classify poor people.
Other budget standards have since been developed in the USA (Bernstein, Brocht, & Spode-
Aquilar, 2000) and Australia (Saunders et al., 1998). Even now, the basic needs for the
budget have still not been agreed as it depends on the lifestyle of a particular society (INE,
2006).

The relative concept of poverty considers that poor people lack the capability to participate in
activities that are important for citizenship because their household income level falls below
the average national income. Using this concept it is assumed that “individuals themselves
are the best judge of their own situation” (Van Praag, Goedhart, & Kapteyn, 1980). The
relative poverty lines are considered to be more adequate for developed countries and they
aim to classify poverty as the bottom of the income distribution fixed at the mean or the
median. Those lines are necessary for classifying poor and non-poor people, and they can be
defined at different levels - international, national, regional or even local - depending on what
they aim to assess.

In contrast, within the subjective component, poverty is self-reported: it takes into account
people’s perceptions of their situation, they are asked about the amount of resources they
consider to be needed to satisfy basic needs, and the well-being approach is strongly linked
with this perspective when it is based on subjective indicators. The subjective component
emphasises the circumstances of the poor person, their comparison with the reference group
and the influence that those can have on his perceptions of well-being. According to that, this

approach presents a more comprehensive understanding of poverty (Camfield, 2006).

The change from an objective to a subjective concept of poverty was possible thanks to what
Inglehart (1990) called the value change with the emergence of post-material values. This
marked the beginning of no longer using only traditional economic criteria as measures of

social growth, progress development and evolution, and the subsequent need to introduce
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other types of measures, including subjective and psychosocial indicators. Bauer’s Social
Indicators Movement (Bauer, 1966; Land & Michalos, 2017) was born with the consequent
consolidation and expansion of the concept of quality of life and the changes to the meaning
of development and poverty (Seers, 1969). After that, well-being had political and

macrosocial interest, not only individual or microsocial (Casas, 1989; Veenhoven, 1994).

Since then, the word well-being has been introduced into political discourse as a way to
operationalise subjective poverty, and the basic needs approach expanded to include health
and autonomy (Doyal & Gough, 1991). A big step for the movement took place in 2008 when
Nicholas Sarkozy -French Republican president- asked Stiglitz, Sen and Fitoussi to create the
Commission on the Measurement of Economic Performance and Social Progress (CMEPSP)
with the objective of identifying other social and economic indicators, considering GDP
limitations (Stiglitz, Sen, & Fitoussi, 2009). In the report, the commission recommended the
evaluation of subjective well-being as a complement to the traditional economic
measurements in order to design and evaluate social policies, as well as to assess and

influence the functionality of the market.

An important debate was held in the field about the best way to measure poverty and with
this the relationship between subjective and objective concepts of poverty has been widely
studied. Leading to the comparison of monetary and non-monetary measures, also including
those based on happiness. From this debate, it is important to consider that as far as the social
context has an influence on people’s assessment of well-being and that comparison processes
take place in this evaluation, people not only prefer having a high income level, but also to
have more than others (Carlsson, Johansson-Stenman, & Martinsson, 2007). Hence the
improvement of subjective well-being requires reducing inequality and poverty. To conclude,
both objective and subjective assessments of poverty need to be described and taken into

account to design good policies and interventions.

Beyond the relative and absolute concepts of poverty, another way to assess and define
poverty is the multi-dimensional deprivation approach, widely used recently. Although
poverty has been understood as a multidimensional concept since a long time ago, as
explained before with some definitions as examples, it has traditionally been measured only
through one dimension until recently (Alkire & Santos, 2013). The concept of multi-
dimensional deprivation was born in the 80s from the need to check other poverty measures
not only based on objective indicators, but on variables that could reflect the situation of
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poverty. Townsend (1979), mentioned previously, was one of the first authors to develop a
multi-dimensional deprivation index. He identified the goods and social activities that the
majority of a society consider basic needs, but his technique was criticised to be an arbitrary
choice and not distinguishing between the items that people do not have because they did not
want them or could not afford them. Later on, Mack and Lansley (1985) modified this list
focusing on a list of items that were socially perceived as a necessity for at least half of the
population surveyed. Using the same methodology, Gordon and Pantazis (1997) improved it
by developing a technique for weighting the items by the proportion of the population who
already possessed them, what it is known now as prevalence weighting (Bradshaw, Holmes,
& Hallerod, 1995).

The multi-dimensional deprivation approach started to be linked to social exclusion, because
the joint use of relative and absolute measures help to better understand not only poverty but
also how poor people feel about the situation. The concept differs from the subjective and
objective ones because its link with social exclusion and its relationship with the lack of
access to goods or services necessary for society. The dimensions from the multidimensional
poverty indexes vary across indexes, but on the most part the main ones are material
deprivation, education and health, and sometimes housing and accessibility to public services
too (Alkire, 2008).

Moura Jr., Cidade, Ximenes, & Sarriera (2014) highlighted the importance of psychology and
other elements to understand the poverty phenomenon in its multiple senses and as a result of
several factors in which income is only one of them. They argued that the multidimensional
poverty approach should help in identifying other policies to combat poverty further from the
income based ones, focusing more in the personal, social and cultural dimensions. Moura et
al. (2014) pointed out the limitations of the Capacities Approach regarding the psychosocial
dimensions, and defended the role of psychology to consider the existence of psychosocial
elements - such as personal well-being, community sense and discrimination - in

multidimensional poverty.

Moving from a unidimensional to a multidimensional concept of poverty raises some doubts

or questions, some of which have been widely discussed in literature:

“Which are the dimensions, and indicators, of interest? Where should cutoffs be set for
each dimension? How should dimensions be weighted? How can we identify the

multidimensionally poor? What multidimensional poverty measure(s) should be used?
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Which measures can accommodate ordinal data? Should multidimensional poverty
measures reflect interactions between dimensions, and if so, how?” (Alkire & Foster,
2011, p.4).

However, despite those doubts, it is not debatable nowadays that for measuring economic and
social progress multidimensional instruments should be used to capture a wider perspective
of the phenomena. In 2009 a report was published, under the French presidency and led by
Nobel laureates, on the use of subjective well-being measures complementing the GDP per
capita measures (Stiglitz, Sen, & Fitoussi, 2009). Since 2003 in the EU we have the European
Union Statistics on Income and Living Conditions (EU-SILC), an instrument anchored in the
European Statistical System (ESS) that aims to collect timely and comparable cross-sectional
and longitudinal multidimensional data on income, poverty, social exclusion and living

conditions. This is a great instrument for cross-country comparisons.
Measuring social exclusion

After a long time being concerned with definitions and theories, various attempts were made
to operationalise social exclusion in empirical research with many difficulties (Atkinson &
Hills, 1998). The first ones where Gordon and colleagues (2000) who developed a
questionnaire to measure social exclusion for the Poverty and Social Exclusion Survey (PSE).
The PSE was funded by the Joseph Rowntree Foundation and was developed by researchers
from the Universities of Bristol, York and Loughborough with the aim of assessing poverty
and social exclusion of adults and children in the UK. Gordon et al. distinguished between
four dimensions: impoverishment or exclusion from adequate income or resources (income

threshold), labour market exclusion, service exclusion, and exclusion from social relations.

Later, Burchardt, Le Grand, and Piachaud (2002) developed the index of social exclusion
using questions from the British Household Panel Survey (BHPS) and they defined a socially
excluded individual as one who does not participate in key activities within society,
distinguishing between four types of activities: consumption, production, political
engagement and social interaction. Middleton & Adelman (2003) proposed another measure
focused on three dimensions of social exclusion: school, local area, and participation in social

activities.

Eventually Levitas and colleagues (2007) developed the Bristol Social Exclusion Matrix (B-
Sem). Their framework (subsequently modified slightly) contained 10 sub-domains of
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potential importance in social exclusion, grouped into three domains. The first domain is
resources and includes material or economic resources, access to public and private services,
and social resources. Participation is presented as the second domain with four sub-domains:
economic participation, social participation, culture, education and skills, and political and
civic participation. And the third domain is called quality of life and contains health and well-
being, living environment and crime, harm and criminalisation sub-domains. These domains

can be used as risk factors.

3.1.4. CHILDREN’S AND ADOLESCENTS’ POVERTY AND SOCIAL
EXCLUSION

n 1999, the Prime Minister Tony Blair declared a twenty-year mission to end child

poverty in the UK (Blair, 1999). Child poverty was and is a reality, also in developed

countries. However, it was not until 7 years later when the first international definition
of child poverty was agreed by the United Nations General Assembly’s Third Committee,
which deals with social, humanitarian and cultural affairs:

“Children living in poverty are deprived of nutrition, water and sanitation facilities,
access to basic health-care services, shelter, education, participation and protection, and
that while a severe lack of goods and services hurts every human being, it is most
threatening and harmful to children, leaving them unable to enjoy their rights, to reach
their full potential and to participate as full members of society” (UNICEF press centre,
2007).

The definition meant a big step forward in the promotion and protection of children’s rights,
and it locates child poverty in a position that is not analysed anymore only on the basis of
income, but also including other dimensions of poverty such as social exclusion,
discrimination and safety. This definition brought a new perspective on the way of assessing
child poverty, specifying that it can no longer be lumped together with general poverty
assessments and that we must take into account the access to basic social services such as

water, food, healthcare, shelter, education and information (UNICEF, 2007).

Academics are trying to better understand how poor people, particularly children and

adolescents, perceive the sources of poverty (Shek, 2004) with the aim to help them to escape
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from this situation (Bandura, 1997). However, how to address child poverty depends on the
political approach chosen, as explained before with the social exclusion discourses (Levitas,
1998). To adults, the emphasis was traditionally on individual explanations of poverty: poor
people are ‘troubled’ (Casey, 2012) who must ‘take responsibility’ of their situation (Duncan
Smith, 2012). Applying this to children, child poverty is the result of parents’ behaviours that
‘transmitted’ (Clegg, 2011) poverty to their children. The ways to solve would be either to
provide resources to poor families, or to help them to overcome personal shortcomings
focusing on parental skills and behaviours (Main & Bradshaw, 2014), this last one being
widely criticised (Bradshaw, 2013).

Leaving apart the economic perspective of poverty and social exclusion, from a psychosocial
point of view, the main interest is to know how people who live in poverty perceive the
causes of their life conditions. It is obvious that there is an impact of poverty on childhood,
and there is more than enough scientific evidence confirming that the experience of poverty
in this stage of life can be highly damaging. For example, Ridge (2009) published a review of
qualitative research with low-income children to summarise the evidence from 1998 until
2008 regarding their experience of poverty. The author reported 12 key areas of concern
identified by children: economic deprivation, material deprivation, social deprivation, school
deprivation, visible signs of poverty and difference, family pressures, tensions with parents,
additional responsibilities, poor quality housing, homelessness, poor neighbourhoods, effects
on children’s current lives and also on their future opportunities. Using a quantitative
approach, Griggs and Walker (2008) reviewed the impact of poverty on different outcomes,
and they pointed out 3 important ones: 1) during the antenatal period, birth and childhood the
impact of poverty on health is profound and also implies problems with later health, cognitive
development, educational attainment, employment and earnings potential; 2) poverty is
strongly linked to poor educational outcomes; and 3) the relationship between growing up in
poverty and a negative future employment situation is strong. Moreover, it is known that a
large number of children are excluded from basic activities that would define them as
members of society (Aber, Gershoff, & Brooks-Gunn, 2001). With social relationships being
an important aspect of children’s lives for their identity and social capital development and
enlargement, social exclusion affects them (Ridge, 2002). The most important thing to keep

in mind about these consequences is that none are the fault of the child.

There is no exact equation to explain the causes and the consequences of child poverty and

social exclusion. As Garbarino (2008) explained, everything depends on the characteristics of
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the child - their gender, temperament, cognitive competence and age - and his/her context -
family, neighbourhood, society and culture-. From the ecological perspective
(Bronfenbrenner, 1981, 1989) there is rarely or is never a unique cause-effect that acts the
same way with all people in all situations. The accumulation of risks and assets of a child
predict the causes and consequences of the situation (Garbarino, 2014). For certain groups of
children, the experience of poverty can be difficult and they can face particularly damaging
hardships. Some studies have identified those groups: children being maltreated, physically
abused or neglected (Hewlett, 1993; Hooper, 2011; Sedlak & Broadhurst, 1996); children in
families with disabled adults (Magadi, 2010); children having special educational needs
(Keung, 2011); children with short and long term mental health problems (Bradshaw &
Bloor, 2011; Bradshaw & Keung, 2011); children with unemployed parents (Magadi, 2010;
Rees et al., 2012); and children from ethnic minorities (Magadi, 2010; Rees et al., 2012), to
name some but a few. Moreover, a list of potential actors who can exclude - and at the same
time include - children was drawn up by Micklewright (2002): government and its agents, the

labour market, schools, parents, other children, and the children themselves.

It is obvious that a reduction in child poverty and social exclusion should be sought, and “the
first step in reducing child poverty is measuring it” (UNICEF, 2016). Traditionally,
household income is regularly used to measure child poverty (Bradbury, 2003; White, Leavy,
& Masters, 2003), despite the fact that deciding poverty lines have major limitations for all
populations (Gordon, 2006; Middleton & Adelman, 2003). Concerning children, these
limitations are even more evident because of the little that is known about how the income is
distributed within the household and because household income tells us little or nothing about
how poverty impacts on children’s lives (Main & Bradshaw, 2012). As a result of these
limitations, income is often considered an indirect measure of child poverty while material
deprivation would be a direct measure of child poverty (for a discussion of the differences
between direct and indirect approaches to poverty see Ringen, 1988). Some authors (Gordon
et al., 2000) argued that to be able to identify not only how many children are poor, but also
how poverty affects them, direct measures of children’s individual living standards are
needed. That would allow a democratic definition of child poverty, to create a poverty line
specifically for children, considering their opinions, and allow better understanding of the

meaning of poverty in children’s lives.

However, it was not until 1990 when Qvortrup put on the table the fact that children were

usually invisible and no statistics were reported regarding their opinion directly, but of their
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parents, households and teachers perspectives. Children were not taken into account when
researching was conducted about their feelings, perceptions and points of view, even though
the objective was to improve their life conditions. The way children were perceived in society
and in the research domain changed once children’s rights started to be considered relevant
and childhood was understood as a stage in itself not only a transition to adulthood (Ben-
Arieh, 2007). Qvortrup proposed for the first time in this research arena that children should
be listened to on matters regarding their lives, as well as the other actors, within the context
of the New Sociology of Childhood (James & Prout, 1997) that reconceptualised childhood
as a social construction, the Child Indicators movement (Ben-Arieh, 2008) that promoted
listening to children’s voices to know about their lives, and following what the Children’s

Rights Article 12 claims:

“1. States Parties shall assure to the child who is capable of forming his or her own
views the right to express those views freely in all matters affecting the child, the views
of the child being given due weight in accordance with the age and maturity of the
child. 2. For this purpose, the child shall in particular be provided the opportunity to be
heard in any judicial and administrative proceedings affecting the child, either directly,
or through a representative or an appropriate body, in a manner consistent with the
procedural rules of national law” (United Nations Convention on the Rights of the
Child [UNCRC], 1989, p.5).

For the first time, children were questioned about their lives, instead of considering adults
(parents, teachers, physicians, etc.) as the only experts on their lives. A few authors agreed on
the importance of giving children a voice and letting them participate (see e.g., Ben-Arieh,
2005; Qvortrup, 2002). In addition, several studies demonstrated the difference between
studying childhood by asking children directly and by asking their parents or tutors (see e.g.,
Casas et al., 2007; Casas et. al, 2008). Since then, things have changed in both politically and
on a research level and some initiatives have been established to measure and track poverty

and social exclusion from children’s point of view.

At first, proxies for income poverty were used and adults asked children whether they
received free school meals or how many adults had a paid job at home (Main & Bradshaw,
2012). Later, in 2008, The Children’s Society survey asked children about how they thought
their family compared with others, but children tended to describe their family as ‘about

average’ whatever their objective material situation was.
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With the aim of having a subjective measure of child poverty and considering the socially
perceived necessities index (Mack & Lansley, 1985) developed following Townsend’s (1979)
material deprivation framework, a few authors attempted to develop this index from a child-
centred perspective (Gross-Manos, 2015; Main & Bradshaw, 2012; Noble, Wright, & Cluver,
2006; Swords et al., 2011). Main & Bradshaw (2012) created a material deprivation index
developed and answered by children. The authors conducted six focus groups with children
aged 8-14, and through these groups children generated a list of deprivation items and
experiences. Thematic analysis was conducted and the result was a list of 20 items that were
included in a pilot survey with 300 parent-child pairs. A 10-item deprivation scale formulated
after this process, including pocket money, saving money, branded trainers, iPod or similar,
cable or satellite TV, garden or similar, access to family car, clothes to fit in, annual family
holiday and monthly day trips. Main & Bradshaw (2012) reported that *“child-derived
measure of deprivation offered greater insight into the impact of material circumstances on
the subjective well-being of children than conventional poverty measures” (p.519), child
deprivation being more associated with children’s subjective well-being than family poverty.
Their findings offered insight into the value of a material deprivation measure made and
answered by children. Differences but also consensus have been found between lists of items
that are a socially perceived as necessity for adults and for children (see e.g., Barnes &
Wright, 2010; Middleton and Adelman, 2003).

In 2011, the Children’s Worlds project (www.isciweb.org) the instrument used to measure
deprivation was adapted from Main & Bradshaw’s (2012) material deprivation index. The
items were changed, with the awareness in mind that the relevance of some items and
activities could vary over time and place (Saunders, 2004) and that the cultural consumption
of children’s leisure is quickly changing (Munné & Codina, 1992). Material deprivation was
calculated asking children whether they have access or not to 8 items: clothes in good
condition to go to school in, a computer at home, the Internet, mobile phone, books to read
for fun, family car for transportation, own room, and own stuff to listen to music (Sarriera et
al., 2015).

Regarding social exclusion, the B-Sem (Levitas et al., 2007) mentioned before, was used
empirically in a series of studies for the UK Cabinet Office exploring multi-dimensional
social exclusion across different stages of life and including families with children (Oroyemi,
Damioli, Barnes, & Crosier, 2009) and young people (Cusworth, Bradshaw, Coles, Keung, &
Chzhen, 2009).
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Also, the PSE survey, named before, aimed to assess children’s poverty and social exclusion.
The direct measures of social exclusion used in this survey include: exclusion from social
activities, from children’s local services, and from school resources, as three vital elements
for children’s development considering mothers opinions (Middleton, Ashworth, & Walker,

1994). Some studies have been done using this data (see e.g., Main & Bradshaw, 2016).

Because all these studies about social exclusion were based on household surveys and adult
respondents, further research was needed to take into account children’s perceptions of
exclusion asking them directly about their experiences (Ridge, 2002). As far as we know, the
first and only author to have attempted to operationalise social exclusion using a children’s
survey seems to be Gross-Manos (2015) following Middleton and Adelman’s (2003)
framework and using the Israeli data on 12 year olds from the first pilot phase of the
Children’s Worlds survey. Starting with 22 items related to social exclusion, then using factor
analysis, she first reduced these to three domains relating to school, area and services, and
participation in social activities (Gross-Manos, 2015). She explored the association between
these domains and a deprivation index based on child reported lack of items and then related
this to subjective well-being (Gross-Manos & Ben-Arieh, 2016). Meaning her measure was
only reliable when the participation in social activities dimension was omitted, she decided to

keep only two dimensions to define child social exclusion (Gross-Manos, 2017).
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3.2. WELL-BEING

3.2.1. HAPPINESS AS A STARTING POINT FOR WELL-BEING STUDIES

uring many years psychologists have focused their attention on the study of illness

and its absence. It was not until 1946 when the World Health Organization

declared in its constitution that the first basic principle to happiness, harmonious
relations and security is health understood as “a state of complete physical, mental and social
well-being and not merely the absence of disease or infirmity” (World Health Organization
[WHO], 1946, p.119).

It was in the 1990s when Positive Psychology took off with an emphasis on happiness and
quality of life to enhance human potential and having a desirable life (Baumeister, VVohs,
Aaker, & Garbinsky, 2013) thanks to the work of psychologists such as Bradburn (1969),
Diener (1984) and Deci and Ryan (1985).

How